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Rubric for Evaluating Institutional Student Learning Assessment Processes  - SCHOOL OF FINE 

& PERFORMING ARTS 
 

 
For academic programs, the genera! education curriculum, and institutional 

goals articulated in the mission statement, vision statement, or elsewhere:  

No  

plans  

No  

evidence  

A  

few  
areas 

Some  

areas  

Most  

areas  

Every 

where  

1  
Institutional leaders demonstrate sustained—not just one-time or periodic—
support for promoting an ongoing culture of assessment and for efforts to 

improve teaching.  

     X 

2  
Clear statements of expected learning outcomes at the institutional, unit, 

program, and course levels have been developed and have appropriate 

interrelationships. 

     X 

3  
Those with a vested interest in the learning outcomes of the institution, program, 

or curriculum are involved in developing, articulating, and assessing them.  
    X  

4  
Statements of program-level expected learning outcomes are made available to 

current and prospective students. 
     X 

5  Course syllabi include statements of expected learning outcomes.      X  

6  

Targets or benchmarks for determining whether student learning outcomes have 
been achieved have been established and justified; the justifications demonstrate 

that the targets are of appropriate college-level rigor and are appropriate given 
the institution’s mission.  

   X   

7  
Multiple measures of student learning, including direct evidence, have been 

collected and are of sufficient quality that they can be used with confidence to 
make appropriate decisions.  

   X   

8  
The evidence of student learning that has been collected is clearly linked to 
expected learning outcomes.  

    X  

9  
Student learning assessment results have been shared in useful forms and 
discussed with appropriate constituents, including those who can effect change. 

   X   

10  
  

Student learning assessment results have been used to improve teaching and by 
institutional leaders to inform planning and budgeting decisions. 

    X  

11 
In any areas in which the above are not yet happening, concrete, feasible, and 
timely plans are in place. 

     X 

12  
  

Assessment processes have been reviewed and changes have been made to 
improve their effectiveness and/or efficiency, as appropriate. 

   X   

13 
There is sufficient engagement, momentum, and simplicity in current assessment 
practices to provide assurance that assessment processes will be sustained 

indefinitely. 

    X  
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Rubric for Evaluating Institutional Student Learning Assessment Processes  - SCHOOL OF  

LIBERAL ARTS & SCIENCES   
 

 
For academic programs, the genera! education curriculum, and institutional 

goals articulated in the mission statement, vision statement, or elsewhere:  

No  

plans  

No  

evidence  

A  

few  
areas 

Some  

areas  

Most  

areas  

Every 

where  

1  
Institutional leaders demonstrate sustained—not just one-time or periodic—
support for promoting an ongoing culture of assessment and for efforts to improve 

teaching.  

     X 

2  
Clear statements of expected learning outcomes at the institutional, unit, program, 

and course levels have been developed and have appropriate interrelationships. 
     X 

3  
Those with a vested interest in the learning outcomes of the institution, program, 

or curriculum are involved in developing, articulating, and assessing them.  
     X 

4  
Statements of program-level expected learning outcomes are made available to 

current and prospective students.  
    X  

5  Course syllabi include statements of expected learning outcomes.      X  

6  

Targets or benchmarks for determining whether student learning outcomes have 

been achieved have been established and justified; the justifications demonstrate 
that the targets are of appropriate college-level rigor and are appropriate given the 

institution’s mission.  

     X 

7  
Multiple measures of student learning, including direct evidence, have been 

collected and are of sufficient quality that they can be used with confidence to 

make appropriate decisions.  

    X  

8  
The evidence of student learning that has been collected is clearly linked to 

expected learning outcomes.  
    X  

9  
Student learning assessment results have been shared in useful forms and 

discussed with appropriate constituents, including those who can effect change. 
     X 

10  

  

Student learning assessment results have been used to improve teaching and by 

institutional leaders to inform planning and budgeting decisions. 
     X 

11 
In any areas in which the above are not yet happening, concrete, feasible, and 

timely plans are in place. 
    X  

12  

  

Assessment processes have been reviewed and changes have been made to 

improve their effectiveness and/or efficiency, as appropriate. 
    X  

13 
There is sufficient engagement, momentum, and simplicity in current assessment 

practices to provide assurance that assessment processes will be sustained 
indefinitely. 

     X 
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Rubric for Evaluating Institutional Student Learning Assessment Processes  - SCHOOL OF SCIENCES & ENGINEERING 
 

 
For academic programs, the genera! education curriculum, and institutional goals 
articulated in the mission statement, vision statement, or elsewhere:  

No  
plans  

No  
evidence  

A  
few  

areas 

Some  
areas  

Most  
areas  

Every 
where  

1  
Institutional leaders demonstrate sustained—not just one-time or periodic—support for 

promoting an ongoing culture of assessment and for efforts to improve teaching.  
   X   

2  
Clear statements of expected learning outcomes at the institutional, unit, program, and 
course levels have been developed and have appropriate interrelationships. 

    X  

3  
Those with a vested interest in the learning outcomes of the institution, program, or 
curriculum are involved in developing, articulating, and assessing them.  

    X  

4  
Statements of program-level expected learning outcomes are made available to current and 

prospective students.  
    X  

5  Course syllabi include statements of expected learning outcomes.      X  

6  
Targets or benchmarks for determining whether student learning outcomes have been 

achieved have been established and justified; the justifications demonstrate that the targets 
are of appropriate college-level rigor and are appropriate given the institution’s mission.  

    X  

7  
Multiple measures of student learning, including direct evidence, have been collected and 
are of sufficient quality that they can be used with confidence to make appropriate 

decisions.  

    X  

8  
The evidence of student learning that has been collected is clearly linked to expected 
learning outcomes.  

    X  

9  
Student learning assessment results have been shared in useful forms and discussed with 
appropriate constituents, including those who can effect change. 

   X   

10  

  

Student learning assessment results have been used to improve teaching and by 

institutional leaders to inform planning and budgeting decisions. 
   X   

11 
In any areas in which the above are not yet happening, concrete, feasible, and timely plans 

are in place. 
    X  

12  
  

Assessment processes have been reviewed and changes have been made to improve their 
effectiveness and/or efficiency, as appropriate. 

   X   

13 
There is sufficient engagement, momentum, and simplicity in current assessment practices 
to provide assurance that assessment processes will be sustained indefinitely. 

   X   

 

This is intended for institutions to use as a tool to help them assess the status of their current assessment efforts in terms of Middle States’ accreditation standards 
and expectations. This tool is not intended to be used by any evaluators or to prescribe specific Commission actions regarding the institution. 
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Focus Group Results 

 
Groups queried:  Associate Deans, Governance leaders, Chairs of College of Liberal Arts & Sciences, 

School of Fine & Performing Arts, School of Education, and School of Science & Engineering  

Total number of people in attendance:  43  
 

 General Education, Culture of Assessment, Support for Assessment 

Category Comments 

Culture We certainly do not want to hurt ourselves with Middle States.   

Culture In the Art Department, it is hard to get everyone to buy into. 

Culture Ultimate test is ‘candidate” learning is in their capstone experience of student teaching:   how 

are children impacted by the student teachers?  There are various facets and layers.  We try to 

use a variety of assessments to model, want an authentic model that reflects student thinking, a 
journal, a portfolio, an interview, an open-ended question, much more effective strategy than a 

multiple choice test. 

Culture We assess what our students (i.e., candidates) learn by how much their P-12 students learn.  

That is 1 layer. 

Culture Candidates assess supervisors and assess themselves. 

Culture We have a culture of assessment embedded in the program.  We need to make a distinction 

between evaluation (formative) and assessment (summative).  We are trying to find the 
strengths and weaknesses of our candidates and helping them with the weaknesses.   

Culture Multiple indicators; do not wait until the end.  It is not a standardized system of assessment, 
but we do have state certification.   

Culture We developed rubrics for assessing projects; there is a degree of standardization. 

Culture Some professors will strictly align themselves with a rubric; some will diverge, and do 
something more unique to their belief systems.  All rubrics are local and directly linked to 

conceptual framework, which has 6 goals,  

inquiry  
intellectual growth 

professionalism  
appreciation of diversity 

advocacy for students  

democratic citizenship 

Culture More organic, developed amongst ourselves.  We had lots of discussions about NCATE before 

we decided on which way we were going to go.   

Culture Not all of faculty is sold on it, but there is an understanding that is something that needs to be 
done.  And we have sensitive areas in our assessment, especially dispositions.  We are trying 

more and more not to talk about attitudes and thinking, but actions in the classroom. 

Culture Are we better teachers?   If the standards are what make a good teacher, it gives a foundation, 

trade off, but some teachers feel they cannot do what they like to do.  I'm surprised people 
can't weave it in.  But some reading or theorists are not discussed because they are not being 

assessed. 

Culture I don’t know if it makes me a better teacher, but certainly just about every assignment is 

connected and I try to make that transparent for the students so they know the conceptual 

framework.   

Culture In my department there have been two responses, one is that we were already doing all of the 
things, but other response is they are not affected one way or another 
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Culture We have gotten by for centuries relying on the mechanisms for assessment.  We grade.  This is 

what we are trained for.   

Culture I do not mind departmental assessment.  We were given the autonomy about how to do it.  The 
simple instructions forced us to be systematic.   

Culture We were asked to come up with an assessment plan for the major.  We were told departmental 
assessment must be quantitative or systematic.  The administration requires that we submit 

something.  That is not a bad thing, but it was up to the department if it was doing its job well.  

The department has some issues we are just learning about.  We do not have a capstone course 
or an intensive writing course.  Some of us have two tracks, because of teacher education 

students.   

Culture Seems like there has been very little public information about grades at SUNY New Paltz.  

There used to be a report with grades and SEIs.  Correlated or not?  Geology had lower grades, 
but high SEIs.   

Culture Yet things do come out of the 5 year review.  We learned that we should have a capstone and 

decided to create one.  We had a department-wide discussion about the efficacy of the course, 

about whether students are learning.  Now we are assessing whether it is working.  The key 
difference is that it is up to the department to create its own plan.   

Culture If the solutions are off the table, what’s the point?  There are lots mandated and lots imposed.  
Oral exams are impossible with large classes.  If smaller classes are what are needed, and we 

can’t have smaller classes.  It is very frustrating to not be able to implement recommendations 
due to budget constraints.  Assessment can tell us if we are doing what we set out to do, but 

cannot solve problems.   

Culture If we were really serious about assessment, we would not be doing what we area doing.  Not 

much interest in keeping papers as evidence:  what do we do in the classroom; what does the 

syllabus look like; what kinds of assignments are given; what kind of feedback is given.  It 
falls through the cracks.   

Culture Should we do a faculty wide survey about assessment?   

Culture We have had a big drive for assessment, but it isn't one size fits all.  We are trying to assess a 
moving target.   

Culture Adaptation is required for different types of learning, and how students are evaluated. 

Culture Data come in different varieties, and sometimes anecdotal is a good type of datum. 

Culture There is not agreement in the field for good performance.  Hard to know what is ‘good’ in the 
arts.  “Hard in a discipline that is so undisciplined.” 

Culture Need to know the starting point in order to measure change, which is difficult and hard to 

quantify in some areas.  Cannot measure growth without knowing where students are when 

they come in.  Is assessment measuring change?   

Culture ‘Learning’ vs. ‘spewing’ 

Culture What assessment can do is to tell you what you need to do differently. 

Culture Assessment is like an assembly line – you have to wait until the end.  Does not work to 

improve teaching.  If something isn't working in teaching, you must change it “on the fly;” you 
can't wait until the next semester. 

Culture Public looks at it as teachers not wanting to be accountable and resisting.  Narrative gets out 
there that teachers do not want to be held accountable, that they are resistant.  We look 

“churlish and spoiled.”  

Culture Why isn't there more of a partnership in assessment? 

Culture How can we implement assessment at an individual course-level? 

Culture Assessment as it's conceived can be useful as a tool; when it's used for accountability things 

seem to go awry. 

 

 General Education, Culture of Assessment, Support for Assessment 

Category Comments 
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Culture For years there has been the issue of what is education input and what is education output; 

assessment doesn’t really look at the student part of the equation.  Really it is the student who 
determines the outcome of the course. 

Culture “Out the door in four” is counterproductive.  What they come in with is what they go out with.  

Student determines what they get.   

Culture Student involvement affects the outcome. 

Culture There is a fear that assessment is about assessing teachers.  Fear that System would use 

assessment data to eliminate programs. 

Culture There is idiosyncratic individualized assessment, which probably can be assessed more 

broadly.   

Culture Assessment is so multi-faceted by the time you get to something that is global that is 

amorphous enough that crosses interdisciplinary boundaries; you get to something that is very 
dilute. 

Culture I can think of some times in my department when assessment has yielded some interesting 

findings, such as what we want seniors to get out of their capstone courses. 

Culture The only value was making sure everyone has the same objectives.  

Culture Students at the end of a course, they can apply the technique, but if they have to know which 

technique to use, they do not know (a finding from assessment). 

Culture I wonder if we are looking for data in the wrong places, for example college graduates earn 

more than non-graduates.   

Culture Need for longitudinal data; maybe there are different questions and different methods. 

Culture Assessment is not seen as helpful; “Assessment for its own sake.”   

Culture Assessment in Communications and Media has yielded some good information.  We have been 

able to articulate certain skills and knowledge.  Worked well with capstones.   

Culture Value is in talking together; but in terms of data, not so much.  Does not help teachers make 

changes. 

Culture Faculty seems to be embracing assessment. 

Culture Chairs are very positive.  They are able to evaluate student learning. 

Culture Every program in LA&S has an assessment report.  LA&S started getting assessment plans a 

while ago.  LA&S has assessment plans on website. 

Culture In LA&S there is a recognition that if you ask for resources you need to have some sort of 

documentation to do that. 

Culture For GE assessment there is still some autonomy; faculty are told what the students need to 
achieve but how to get there is up to them. 

Culture In Education, assessment is based on accreditation.   Assessment system is very sophisticated.   
Faculty had resources, but they came directly from the dean. 

Culture Additional programs have additional pieces.  How well it works is questionable.  Some faculty 

think everyone is terrific.  What did students really learn? 

Culture At course level people are much more aware. 

Culture Goal is to make it as authentic as possible. 

Culture One thing they have to demonstrate is the p-12 is making a positive impact, which is difficult. 

Culture 4 unit-wide assessments, planning, student learning, disposition, student teaching.  All the 
assessments were developed by the faculty together.  TCED is teacher certification database.  4 

unit -wide assessments on MyNewPaltz.edu.  There are three state-wide tests. 

Culture How well it measures what the students are learning is questionable.  How well do they retain 

what they learn? 

Culture Students should have 2 assessments at the end of each placement. 

Culture We have assessment of student learning at the graduate level. 
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Culture We had to redo assessments to determine how much intervention needed to be done with the 

student. 

Culture People are afraid to give the students a bad evaluation in the School of Education and 
Communication Disorders, because they think it is a bad reflection on them.  There is an issue 

of reliability. 

Culture Assessment is uneven across the programs. 

Culture Theatre has a great system in place that the Art Department hopes to emulate.  

Culture We have had a positive experience with assessment.  Some embrace as a process.  Grade 
appeals as a measure of assessment.   

Culture The individual nature of the process causes people to be reluctant to use it, but no area is 

strong without it. 

Culture There is resistance is to documentation and standardization. 

Culture But most people do it without knowing it. 

Culture Student teaching is an internship.   

Culture The term TA varies among departments.  In business school there are no TAs.  Computer 
Science uses a lot of TAs, but they are assisting, not teaching. 

Culture Independent study is a course (contract) for individual instruction projects; can be for assisting, 

can be for research, can be for reading. 

Culture It took two to three years to create a culture of assessment in the School of Business.  The 

major obstacle initially was they thought it was about assessing their teaching ability.  Chi-
Yang has three semesters of data.   

Culture When people are sitting together, there is the influence of “peer pressure.”  There is a sense of 
“not making waves.”  

Culture Assessment and grading is not the same thing.  Assessment can help you be a tougher grader.   

Culture The AACSB - Association to Advance Collegiate Schools of Business – the School of 
Business has been working on for some time.  Direct and indirect measures are both part of 

assessment, although AACSB does not like indirect measures.  It is difficult to show 

improvement. 

Culture Engineering is strong because it is driven by ABET, the engineering program accrediting 
agency.  Biology is OK in assessment, because it carries the assessment culture from being in 

Liberal Arts.  In math, assessment is used to assess all the GE courses.  

Culture Importance of “scaffolding,” in terms of building the structure of assessment.  Faculty 

members are not taught to do assessment, so they learn in iterative fashion. 

Culture Assessment has been met with a lot of resistance or confusion; not a good term – assessment.  

Language of assessment distasteful all around:  stakeholder, etc.  Feel like it is ‘client-based’. 

Culture It is better to be on the front end, and not on the receiving end. 

Culture Faculty do not know how to do something with the findings.   

Culture People tie it to accreditation. 

Culture Performing and visual arts sees teaching and learning as unmeasurable.  They are unable to put 

a number on it.   

Culture Assessment takes the depth and richness and life out of teaching.   

Culture There are a lot of qualitative assessment - auditions just to get into major 

Culture We do critiques or reviews every semester in every class several times. But we don’t collate 

information in a way that can be generalized.  There is a degree of subjectivity that is not 

checked by the process.    

Culture We do more assessment than other classes just do not refer to it as assessment.  We have lots 
of gatekeeping areas that we do not call assessment, but assessment is done throughout. 
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Culture A grade is more imprecise – can depend on how the grader feels.  There are all kinds of 

reasons why grades are different from assessment.  What does “’A’ quality work” mean?  
Over-inflation of grades is an issue. 

Culture If grades constitute assessment, then what does assessment mean?  It must be about “how good 

we are as teachers.  There is really resentment about this.” 

Culture Our goal is to develop creative thinkers, which means experimentation and failure.  

Assessment seems to promote the idea that failure is wrong – that it is a linear process.  We 

want them floundering.  The models we give them flout conventions.  Can a rubric reflect that?  
Could the rubric be revised to include risk taking? 

Culture A challenge in the Foundations program in Art is that it is our responsibility to develop 

creative thinkers and encourage them to take risks.  We allow students to deal with new 

information and challenge the status quo about making art.   

Culture What to do with assessment information?  How to capture it systematically? 

Culture It is hard to define a ‘one size fits all’ beyond ‘do they get in’ or ‘did they pass’? 

Culture The aura of science about assessment, that it is quantitative, is irritating.  We need to stop 

using the word ‘measure’.  The assumption is that students are starting from zero. 

Culture You are not assessing student learning, if you do not assess what the student knows before the 

class, what they bring in with them.  “For all we know, we may be making them worse.” 

Culture Videotaping students talking about their work has been an effective way to find out what 
students learned from their work.  Assessment should be qualitative instead of quantitative.  

We can do qualitative systematically.”  It takes time, recognition and support from the college; 

training and reward.   

Culture Our counterparts in high school education have already figured this.  We need to figure out 
what works and adopt.    

Culture Assessment should help to better understand ourselves as teachers.  We could see a value in 
doing assessment over SEI.   

Culture Learning objectives or learning outcomes are key. 

Culture Art History developed a capstone course that all majors must take their senior year.  They may 
not graduate unless they passed.  It is a writing intensive course.   

Culture You notice that we have defaulted to writing as a way to measure outcomes, for example, 

require a thesis.  It easier to convey writing to someone in Albany; less subjective.  The 

prospect of assessment steers us in a direction.   

Culture We need help on campus in assessing ways of thinking.  Analytical and critical thinking have a 
lot of models.  Students need the abilities to take risks and fail; it’s a creative thinking 

dimension and need some mechanisms to articulate that. 

Culture How do we know our programs achieve what we want them to do? 

Culture We could use students’ narratives of how they think, how they put themselves “out there” in a 

performance.  It need not to be understood in hierarchical fashion.  It is an opportunity to 

provide some new models to articulate what students are learning.  Is there is any opportunity 
on how to broaden our ideas about assessment?  We would love to propose a new way.   

Culture Assessment takes a lot of work at the beginning, front work,  but once you set up a procedure, 

it's a little more effort than for grading, you have to define the levels 

Culture Concern with taking time away from very busy people; always try to minimize the effort from 

the chairs; minimize ‘control effort’, an engineering term.  If chairs provide the raw data, 

Kiera will do the graphs. 

Culture Difference between outcomes and reporting of student learning.  What seems ‘natural’:  we 
get together, we observe, we talk, we make changes in the curriculum and see what happens.  

We are serious about our curriculum and get feedback from students. 
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Culture In a small program we know all of our students and we watch them progress.  We are always 

self-critical of program.   

Culture There’s a difference between actual assessment of learning and reporting of same. 

Culture There are some colleges and universities doing things that are not academically legitimate, so 

we need to document what we are doing 

Culture One of the biggest challenges to us was to get everyone on the same page 

Culture Assessment takes a lot of time, but the reality is it's absolutely essential, no ifs or buts about it. 

Culture Deciphering the jargon assessment people use is key. 

Culture An organization like ABET brings everyone together.  It took us a long time to ‘get’ it.   

Culture There is college wide assessment for middle states so those have to be distinguished from 

other assessments, example NCATE accreditation. 

Culture Jargon for ‘candidates’ in Education – teachers are ‘effective facilitators of learning and 

teaching’. 

Culture It seems there should be a way to standardize some of this; seems a little ridiculous to be 

filling out the same report for several different agencies. 

Culture Accrediting agency data could be used at least internally. 

Culture The chairs’ position really isn't to be writing assessment plans all day. 

Culture If you have the wrong idea about a concept it may delay you for a year. 

Culture If a student gets an A, did well in everything, if student gets a B, may have done well in all 

objectives except one.  But the grade does not reveal where the student’s weakness is.  
Assessment can process clarifies that. 

Culture The job is to minimize the amount of work that the faculty and the chairs have to do.   

Culture Each time there is an ABET review there is a different team and each time the understanding 
is different (Jackie’s observation – seemed to make a point about the need for inter-rater 

reliability) 

Culture “Let’s try to step back and do something that makes sense.”  Common theme. 

Culture No one wanted to talk about a mission, but we are talking about it.  We finally realized that we 

are 3 people trying to offer what an upper division physics major should be. 

Culture If you have a goal that makes sense, which provides some advocacy for the program that you 

don't otherwise have. 

Culture Surveys are the biggest challenge, need to survey various constituencies; want to find out what 

happens to students after they leave. 

Culture A lot of people do types of assessment, but do not document it. 

Culture Information about alumni is needed for many purposes.   

Culture We close the loop all the time using ‘fuzzy logic’, that is what we do every day with students.  

We know which students, are A, B, B; we just don't document it. 

Culture The challenge is at the documentation level. 

Culture Part of the setup that takes time is developing a syllabus that will support your assessment 

activities, but once you have the syllabus the next year you use it again and again. 

Culture An unintended consequence is that we started out with a lot of objectives, but as time goes by 
we have fewer and fewer objectives.  They are big objectives, but there are fewer of them. 

Culture  - 
SEI 

One colleague found a correlation between where the student sits in the room, and how well 
they do.  Analysis in beginning Economics:  perfect correlation between performance in the 

course and cum GPA.   
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 Culture  - 

SEI 

SEI instrument has been a terrible instrument for 3 decades; would like to see average grade 

given on the SEI report; some of the questions are so outrageous; at least they dropped the 
question asking if the professor showed up on time.  Where did the question about how well 

the instructor knows the material come from?  In a course where 8 people failed the course, 8 

people strongly disagreed.  The flaw in assessment and SEI is that it creates an adversarial 
relationship rather than a partnership in learning.  SEI is no solution because it's flawed from 

the “get-go.”  Designed for one thing and used for another.  There are some faculty who are so 

adamantly opposed to the SEI; they are willing to give up DSI.  There are incentives to do 
things we would not want faculty to do, such as perceiving the SEI as a popularity contest.  It 

seems like the tools are linked inappropriately; misused, especially SEI.  There are differences 
in courses and differences in dimensions in student effort.  Would like to see average grade 

given for each section in SEI.   

GE GE assessment - people rather dissatisfied with process; it deprives us of creativity.   

GE Few GE courses taught in School of Ed, but more coming in diversity and writing intensive.   

GE Most of our students are past the GE stage when they get to us.  They are upper division and 
have already completed.   

GE I think that is with NCATE, with the GE, there are always variables we have to grapple with. 

GE Many who teach GE are overworked in other jobs or they are already teaching too many 
courses.  There are so many unknown variables.  We're heavily involved with assessment 

issues statewide, people are on committees, not just locally, involved with state initiatives.   

GE GE assessment is a terrible waste of time. 

GE Objectives of GE courses are odd and peculiar. 

GE Task is bureaucratic and tedious.  The end result is pointless.  There is no significant effect of 

the exercise.   

GE Faculty draw up questions well ahead of the course, develop rubrics, show intra or inter rater 

reliability.  It takes extraordinary amount of time that can be spent reading or preparing for 
class.  What you get back at the end of the day is just statistics. 

GE If we really were to do it, we'd have to say something about who teaches the course. 

GE There are lots of GE courses in LAS.  Assessment comes around every year.  So unfortunate to 
be randomly selected.  So annoying.   

GE We are forced into statements where we have to use the right words, which is superfluous to 

what we do. 

GE Our system gives us a false sense of autonomy.  Albany said we could do our own assessment, 

then it there was a board and a process and due dates.  There is absolutely zero autonomy; 

makes faculty throw up their hands; it's like going to the dentist. 

GE We do not think it poorly motivated, however.  We are not anti-assessment.   

GE Our department had expert psychometricians who developed a test.  We were told this is all 

wrong, and were that this has to be an essay. 

GE Not seen a single outcome that has been a positive effect on the campus from assessment.   

GE Morale is low on the campus and GE assessment personifies the low morale.  It is sense of a 
lot of work that goes nowhere.   

GE We spent a lot of time trying to make sense of the GE requirements.  People don't understand 
in general what ethical reflection means.  We can assess ethics, but not at the end of the 

semester.  We’ll have to wait 10 or 15 years and see if anyone is convicted.   

GE We are highly skilled, yet the GE Board bounces our proposals back.  The Board tells us what 

to write.   

GE We want to do the minimum for Albany, and then do what we have always done.   

GE The process became so adversarial; it turned into ‘let’s take this course out of GE’. 
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GE There are so many ways this could have been done more simply.  The chairs should be 

directed to make sure there departments are doing (this). 

GE The fall assessment workshop is a monumental waste of time.  The process is utterly opaque.  
The website is not helpful.  There is no real follow up.  It is just a bureaucratic maneuver. 

GE We created an exam and all of the Spanish students failed this year.  Assessment is great when 
everything is doing well, but what happens when everyone fails?  The French students passed.  

We need to have uniformity in the program.  The GE assessment probably will be a tool to 

create more uniformity in the Spanish program.    We have started a conversation in the 
Foreign Language Department.  We have the same final exam in French and that unifies the 

program.   

GE I was told that if I was too hard on students, there would be no job, because I wouldn't have 

enough students in my class unless it was a GE.  My broader point is that rendering public 
grade distribution for a department can help a department assess itself. 

GE People were generous with their time and willing to give help, but it is such an onerous task 

that people feel like there is not enough support no matter what.  It is hard to figure out exactly 

what we are supposed to be doing - in that sense there is not enough support.  The people 
hours are enormous; we have a person dedicated to assessing.  It's a lot of hours and does not 

reap benefits. 

GE We have suffered from the imposed Board of Trustees objectives.   

GE GE courses are only introductory level and full-time faculty do not teach those courses.  There 

is a combination of TAs and adjuncts teaching the introductory classes for the Art Department.  

Each semester there is TA training.  TAs are supervised.  They are required to take a course 
before they are even considered. 

GE None of the assessment instruments are as good as the GE instrument in Business. 

GE In terms of support for assessment: 
Principle of ‘it is part of faculty job’, so no course release or the like 

DSI is tied to assessment 

Many GE courses being assessed are taught by adjuncts, and we don’t pay them very much 
anyway. 

The School of Business has a writing assistant paid by the Graduate School.  This person 
reports to the SoB graduate school advisor. 

The Provost chips in a small amount. 

The GE Forum 
TLC mini-workshops 

GE People feel they do not get enough support.  They were not hired to do that sort of a thing. 

GE It’s very “police state.”  We feel we give up autonomy.   

GE Many faculty do not see the utility and do not see that it would help them in their teaching.   

GE Grids and rubrics do not work for the arts.   

GE Rubrics are often developed for LA&S which makes them difficult to use for the arts. 

GE GE somewhat easier; they are forced to learn it due to the rotation.  Assessment is hard to do in 

the major.   

GE A lot of faculty find it hard to tell what additional information goes into a rubric.  It seems as if 

it is just looking for the adverbs.  What is the difference between a grade and a rubric?   

GE A selling point for having a rubric is that you have fewer grade appeals.   

GE It doesn't matter if you call them rubrics; you have define 4 levels, you can use common 

language, you have to get together with professors and determine how many students are in 
each level. 
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GE Want to use plain language: 

Excellent 
Normal 

Not very good 

Very bad 

GE Mainly math and natural science GE.  Information pretty useless.  “I got the results that I knew 
I would get.” 

GE In terms of GE, only the questions we added to it are helpful. 

Support It requires a lot of mentoring. 

Support There is already a culture of assessment, so the supports are there.  We've been well supported.  
FIPSE grant helped. 

Support There has been a lack of support.  How can we ask part-time people to do more work for less 
money? 

Support We had a 5 year review, and we were given very little advice. Sometimes departments feel like 

they go through the process, do all this work and the result is quite minimal - maybe a meeting 

(in the past, at least).  Lot of labor for very little positive benefit. 

Support We have a good job of supporting GE assessment; the GE Forum has been useful. 

Support Historically we have not done a good job as a campus employing the best minds who are 

trained to do assessment.  I think we would do better as a campus if we sought out individuals 
who could offer professional expertise, especially from the School of Education. 

Support General level of support of assessment from administration has not been very robust; very little 

reward for it.  There is a need for a campus-wide entity that would shepherd this as a campus-

wide endeavor. 

Support Little financial incentive.  At one point they were trying to get money for English adjuncts 

involved with assessment; people used to have stipends for advising. 

Support How about a day in the summer for assessment training?  Good as long as there is lunch. 

Support One problem getting people to do it is it started in a poor way with a consultant.  It was too 

complicated.  There was competition for resources.   

Support School of Education had a couple of assessment workshops.  Intention was to produce video 
case studies to show people how to rate students. 

Support Music is asking students to do self assessments, but we do not get support from the institution.  

We do not know what to do then.  We have a norming session and then are left on our own. 

Support Most faculty feel like they are given zero support in doing assessment.  The chair ends up 

doing it or delegating it to junior faculty.   

Support Associate Dean is creating a template for filling out assessment for every course to take the 

guess work out of it 

Support Outside accreditation is often an advocate for the program and not for the administration, 

especially in the matter of resources. 

Support Not given us enough time. 

Support Confusing about what they wanted.  We could have used a little clearer example about what 
people do and how to do it. 

Support Could there be a database where alumni entered information about themselves for the whole 
college?   

Support Could the college maintain a website, with the departments feeding it information?   

Support LinkedIn has been helpful, good tool for open house as well. 
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https://www3.newpaltz.edu/middlestates/Middle_States_Institutional_Profile_2008_2009.pdf


State University of New York, Policies of the Board of Trustees

State University of New York Board of Trustees General Education Course Guidelines and Objectives 

State University of New York Strategic Plan 2010, Core Infrastructure Issues: Student Mobility

Statement of Principles of Good Practice (NACAC)

Statement of Professional Ethnics and Practice (AACRAO)

*Strategic Plan for Instructional Technology (IT) and Information Systems

Structures and Procedures for Reappointment, Tenure and Promotion and Salary Increase

Student Evaluation of Instruction (SEI)

Student Handbook

Student Opinion Survey (SOS)

*SUNY New Paltz 2009-2010 Budget Plan

SUNY New Paltz Academic Integrity Policy

SUNY New Paltz Action Plan for Revising GE 2010

SUNY New Paltz Economic Impact Study, August, 2010

SUNY New Paltz Employer Survey, Spring 2010

SUNY New Paltz Identity Standards

SUNY New Paltz Graduation Rates of Transfers with a Degree versus Freshmen by First Fall Semester

SUNY New Paltz Site and Landscape Master Plan

*SUNY New Paltz Viewbook, 2009

The Power of SUNY: Strategic Plan 2010 and Beyond 

Traits of Effective Governance (AAUP)

*Tutoring and Writing Center Semester Reports, 2007-2009

Undergraduate Catalog

University Faculty Senate By-laws and Procedures

University Faculty Senate Governance Handbook

University-Wide Policies and Procedures

Vision Plan of the State University of New York at New Paltz

Where Should I Publish My Work? Tips for Faculty

http://www.suny.edu/Board_of_Trustees/PDF/Policies.pdf
http://www.newpaltz.edu/GE/botobjectives.pdf
http://www.suny.edu/communications/releases/MobilityPresentation.ppt#258,1,Slide 1
http://www.nacacnet.org/AboutNACAC/Policies/Documents/SPGP.pdf
http://www.aacrao.org/about/ethics.cfm
http://www.newpaltz.edu/governance/OtherPDF/Fall2009/StructuresandProcedures10-23-2009.pdf
http://www.newpaltz.edu/oir/sei.html
http://www.newpaltz.edu/studentaffairs/studenthandbook09.pdf
http://www.newpaltz.edu/mynewpaltz/oirp/comparison.pdf
http://www.newpaltz.edu/advising/policies_integrity.html
http://www.newpaltz.edu/oir/employer_survey.pdf
http://www.newpaltz.edu/identity/
http://www.newpaltz.edu/oir/grad_rate_transfer.pdf
http://www.newpaltz.edu/construction/facilities_master_plan.pdf - 2008-04-16
http://www.suny.edu/powerofsuny/pdf/SUNY_StrategicPlan.pdf
http://www.newpaltz.edu/ugc/
http://www.suny.edu/facultysenate/bylaws07.cfm
http://www.suny.edu/facultysenate/govhandbk08.cfm
http://www.suny.edu/sunypp/
http://www.newpaltz.edu/president/visionpoints.html
http://library.newpaltz.edu/assistance/faculty/publish.pdf
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https://www3.newpaltz.edu/middlestates/SUNY_New_Paltz_Economic_Impact_Study_2010.pdf
walkerl
Underline

SUNY_New_Paltz_Action_Plan_for_Revising_GE_2010.pdf
Strategic_Plan_for_Instructional_Tech_and_Info_Systems.pdf
SUNY_New_Paltz_2009-10_Budget_Plan.pdf
https://www3.newpaltz.edu/middlestates/viewbook2010.pdf
https://www3.newpaltz.edu/middlestates/Tutoring_and_Writing_Center_Semester_Reports_2007-2009.pdf



